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ABSTRACT 
The unique experience of being a public school teacher 
on a Hutterite colony has proven problematic for various 
reasons in the area of student eval uation. Hut teri te 
student achievement as undertaken by Alberta Education 
shows a I ack of understanding of how these chi ldren are 
performing academically and pays little heed to the 
perceptions, opinions and experiences of the English 
teachers in colony schools. There is a fundamental 
misunderstanding of the cultural and educational 
environment found on a Hutterite colony that makes typical 
student achievement practices suspect at best. 
The first part of this project took the form of a 
survey of English teachers. These teacher perceptions of 
Hutterite student achievement were of children who were 
leaving school at the age 15. This survey was completed 
and anal yzed in January, 1993. The second stage of the 
project was a test of graduating Hutterite students using 
the Wide Range Achievement Test, (WRAT-R), which helped to 
determine basic skills in reading, spelling, and arithmetic 
for all student groups. The third phase was to give 
evidence of the validity of the chosen research instrument 
for children in Alberta by administering the Wide Range 
Achievement Test to a similar sized group of regular 
classroom students who acted as a control group. 
Recognized research methodology was used to compile 
and analyze the data. The analysis provided an opportunity 
to compare the achievement levels of Hutterite children at 
age fifteen with students of the same age in the regular 
iii 
school system. The cuI tural and educational contexts in 
which the Hut teri te students and their Engl ish teachers 
work were used to arrive at some understanding of why there 
was a difference in achievement results. Also, teacher 
perceptions of how Hutterite children were performing 
academically were compared with actual student performance. 
It was found that these teacher perceptions were supported 
by the data collected in this study. 
other findings support the contention that Hutterite 
children in the province of Alberta are technically 
English-as-a-Second-Language students. Accordingly, they 
should not be required to write Alberta Education 
achievement exams because the Hutterite educational context 
requires a specialized curriculum. However, they should be 
tested for achievement on such a revised curriculum. Also, 
this research provides evidence that Hutterite children are 
unable to achieve at the grade level in which they are 
registered. Finall y, this study shows that there is a 
close relationship between Hutterite achievement on the 
WRAT-R and Hutterite English teachers' informal assessments 
of Hutterite student performance. 
The Hutterite people in Alberta and in other parts of 
the world have a unique culture. The author believes that 
no one person or group has the right to make changes for 
another culture unless that culture perceives a need for 
change. Hutterite people have survived nearly 500 years as 
a communal culture partially because of their abhorrence of 
great changes. This paper does provide 
ideas for providing a quality education 
children that offers due recognition to 
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sound data and 
for Hut teri te 
the cultural 
context and the other conditions that place constraints on 
teaching and learning within such a system. 
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CHAPI'ERI 
THE PROBLEM 
INTRODUCTION 
Teaching on a Hutterite colony English school in the 
Province of Alberta requires special understanding of a 
unique culture. To succeed in such circumstances teachers 
must be able to determine what this thing called 'Hutterite 
teaching' is and to arrive at its meaningful essence. To 
do so, they need factual information about the performance 
and abilities of students which then provides the basis for 
establ ishing reasonabl e 1 earning goal s. wi th speci fie 
goals in mind, teachers can determine what curriculum and 
teaching style should be in place to attain these goals. 
The major challenge that must be addressed is to make sense 
of the educational achievement of children on Hutterite 
colonies. 
on other 
How are they performing in relation to children 
colonies, or in regular schools? 
comparisons be made with any sort of validity? 
Can such 
What are 
the teacher perceptions of how these students are doing? 
Can Hutterite children adequately read, write, and achieve 
satisfactorily in mathematics for the needed purposes of 
their culture? In such isolation and with culturally 
different children, teachers rely heavily on their own 
perceptions of what 1 earning is happening. I t therefore 
becomes cri tical to test whether these perceptions are 
justifiable. 
Why is this a critical and a necessary project? 
Recent school evaluations of Hutterite classrooms 
demonstrate a need for teachers found in this teaching 
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circumstance to be confident that their perceptions of 
student achievement are supportable. Outsiders, officials, 
and other decision makers generally lack the experience of 
teaching on a Hutterite colony. However, they are involved 
in the decision making process and control much of it. To 
be fair, input to this process should involve those people 
in the cl assroom whose expertise, combined wi th testabl e 
perceptions, should form the basis of the decision making 
process. 
RATIONALE 
Very little is known about educational achievement 
standards found on Hut teri te colonies in Alberta. 
Hutterite education is not a high priority issue except for 
those few teachers involved. Hutterites make every attempt 
to control their children's education as a tool of cultural 
retention. However, Alberta teachers are found on 
Hutterite colonies, are using the Alberta Curriculum, and 
are giving these children a basic education to the age of 
15, when these children leave school. Generally, 
educational achievement levels for specific groupings of 
students, such as the Hutterites, are not culled for 
examination. Most achievement testing resul ts are 
aggregated within the larger school system. 
This study is designed to provide a realistic 
statement of school performance of Hutterite children as 
they leave the system at age 15. Hutterites believe that 
their children are receiving a Grade 9 education. Most 
educational authorities would be reluctant to state that 
this is not true for many reasons, the most obvious of 
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which is that it would be unacceptable to state otherwise 
wi thout supporting achievement data. More importantl y, 
Hutterite parents appear to be content with the performance 
of their children. Perhaps this could be based on past 
experiences or on a realistic assessment of the success of 
students in their particular colony, but it is equally 
possible that these parents are not given a true appraisal 
of their children's achievement in basic skills. Hutterite 
teachers have perceptions about how well they feel their 
students are doing, but are these perceptions defensible? 
Testabl e standards that are establ ished and agreed 
upon might make it possible to measure the effects of 
changing curricul urn or teaching styl es on achievement. 
This is not presently possible, yet measuring basic 
achievement of graduating Hutterite children is critical to 
setting a standard. 
It is important for Hutterite people to be made aware 
of what their children are achieving in English school. 
This must be done wi th a degree of professional ism that 
necessarily requires the stating of measured achievement. 
The Hutterite people, with concrete information, could then 
be empowered to ask for changes in the education of their 
children if they so desired. Without pertinent information 
they are not able to make any such decision. 
DEFINITION OF TERMS 
In considering teacher perceptions of performance and 
measured performance, a differentiation between perceptions 
and performance must be made. In this instance, perception 
is used to denote the power of perceiving performance based 
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on past experience and knowledge. A teacher who perceives 
the achievement 1 evel s of his students, does so using 
various techniques. Past examination results, present 
classroom performance, and comparisons with other students 
are often used in perceiving performance. Performance in 
this study relates to measured outcomes using an objective 
tool, whereas perceptions do use objectivity and combine 
this with subjective criteria. Perception data is to be 
colI ected using survey research of teachers which "invol ves 
asking the same set of questions, prepared in the form of 
a written questionnaire" (Fraenkel & Wallen, 1993, p. 10). 
This will take the form of a random sample in which "each 
and every member of the population has an equal and 
independent chance of being selected" (Fraenkel & Wallen, 
1993, p.82). The population will consist of Hutterite 
teachers in the County of Lethbridge No. 26, the County of 
Warner, and the Willow Creek School District. 
In this study, student performance will be measured 
objectively using an achievement test. Fraenkel and Wallen 
(1993) define "achievement" as ability, and tests measure 
an individual's knowl edge or ski 11 in a given area or 
subject" (p. 114). These tests are used to measure the 
1 earning that has happened and can be used to judge the 
effectiveness of the teaching in the classroom. The Wide 
Range Achievement Test Revised (WRAT-R) is a 
psychometric instrument which accurate 1 y measures "three 
basic academic codes with age norms for a representative 
sample of individuals from all sections of North American 
classrooms" (Jastak, 1978, p. 1) Psychometric instruments 
are "tests of psychological measurement using statistical 
and mathematical formulae and methods" (Gage, 1979, p. 
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907) . Such tests objectively measure performance and use 
correlative processes in comparing results. 
Basic skills in this context refers to performance in 
reading, spelling, and mathematics. Jastak (1978) defines 
them as the following: 
Reading: recognizing and naming letters and 
pronouncing words out of context. 
Spelling: copying marks resembling letters, 
writing the name, and writing single words 
to dictation. 
Arithmetic: counting, reading number symbols, 
solving oral problems, and performing 
written computations. (p. 1) 
Hut teri tes in this study, refers to members of the 
Hutterian Brethren found in the County of Lethbridge No. 26 
who are presently enrolled in a Grade 9 Hutterite 
classroom. These students are both male and female and are 
of the Dariusleut and Lehrerleut sects of Hutterites. 
Hutterite English teachers are described as qualified 
teachers, certified members of the Alberta Teachers' 
Association, and are presently teaching on Hutterite 
colonies. Specifically, these teachers whose perceptions 
wi 11 be used are teaching on Hut teri te colonies in the 
County of Lethbridge No. 26, the County of Warner, and the 
Willow Creek School Division. These teachers presently 
have Grade 9 students in their school and are teaching the 
Alberta Education curriculum as mandated. 
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UMITATIONS OF THE STUDY 
The writer acknowledges the following limitations 
inherent in this study. 
Achievement Test (WRAT-R) 
The use of a Wide Range 
is problematic in that the test 
authors "report that their data are in no way restricted to 
any economic, intellectual, or racial populations" (Saigh, 
1978, p. 1365). The problem is that no evidence is 
provided for the reI iabi I i ty of test data wi th minori ty 
groups. To counter the potential effects of this problem, 
a control group of local students in the regular system was 
used. 
More problematic in this study is the use of a 
relatively small sample. In this instance the numbers are 
22 teachers and 22 students. Logistics precluded the 
administration of the test and the survey at the same time 
for both groups. It would be questionable whether the 
results of the study could be applied to the larger Alberta 
educational scene, though recommendations are a 
possibility. The use of achievement test scores from such 
a small sample as single indicators of intellectual ability 
therefore is limiting. 
There are two distinct sects of Hutterites in Alberta, 
the Dariusleut and Lehrerleut sects. Also, in some school 
jurisdictions, Hutterite students are taught through 
Alberta Education correspondence courses at the junior high 
school level. These differences are not accounted for in 
this study. However, it is the verification of teacher 
perceptions that is the purpose of the study. 
The use of a teacher survey to ascertain the perceived 
achievement levels of Hutterite children is limited in the 
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sense of knowing the dependabi 1 i ty and honesty of the 
respondents. This is not measurable. Respondents may have 
interpreted the questions di fferent 1 y. Wording of the 
survey questions may have prejudiced the validity of the 
answers. It appears that the val idi ty of the resul ts of 
the teacher survey must be taken in this light. 
The most important limitation of this study is that 
the teachers' perceptions could be based on a multitude of 
factors. These factors are not identi fied. Years of 
experience in the classroom are identified in this study, 
and at this point are the onl y documented credibi 1 i ty 
factor. It must be emphasized that this is only initial 
research, to be seen as a beginning point only. The study 
asks the question WHAT are the perceptions and not WHY 
these perception were made. The study will reveal WHAT are 
achievement results of Hutterite children on the WRAT-R but 
it will not show reasons as to WHY they performed as they 
did. Both of these questions are reI evant for further 
research. 
ASSUMPTIONS 
There are several assumptions that underlie this 
study. These assumptions are that the groups involved in 
the study have answered the test and survey questions to 
the best of their abilities given the materials used. It 
is therefore assumed that the results of this study reflect 
a true picture of Hutteri te teachers' perception about 
student achievement and that the test results of the WRAT-
R, as wri t ten by these students wi II, in fact, support 
these teacher perceptions. 
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CHAPrER SUMMARY 
According to the Lethbridge Herald of February 8, 
1994, the numbers of Hutterite colony schools in Southern 
Alberta are as follows: 
TABLE 1 
SCHOOL JURISDICTION NUMBER OF HUTTERITE 
SCHOOLS 
county of Lethbridge No.26 6 Hutterite schools 
County of Vulcan 7 Hutterite schools 
Taber School Division 3 Hutterite schools 
County of Forty Mile 8 Hutterite schools 
County of Warner 10 Hutterite schools 
Cardston School Division 11 Hutterite schools 
Willow Creek School 6 Hutterite schools 
Division 
TOTALS: 51 Hutterite Schools 
(p. A-5) 
Wi th the amalgamation of various school boards and 
jurisdictions in Southern Alberta a distinct possibility, 
the question of how education is delivered in such a large 
number of Alberta schools must be raised. Professional 
practises of teachers on colony schools can best be 
improved and are most 1 ikel y to meet student needs if 
teachers have appropriate feedback on student achievement. 
The failure of Alberta Education to provide this feedback 
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has necessitated independent analysis to provide, at this 
juncture, a bench mark of Hutterite student academic 
achievement. More importantly, the professional educators 
teaching on Hut teri te colonies must be given the 
reassurance that their perceptions of student achievement 
are verifiable. If this is done, the general public, 
Hutterites, the Government of Alberta, and Alberta 
Education can be reasonably assured that the educational 
environment at Hutterite schools is worthwhile. 
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CHAPrERII 
REVIEW OF THE LITERATURE 
INTRODUCTION 
The following review of the literature concerning the 
measurement of teacher perceptions and measured student 
achievement can be divided into several sections. These 
are: 
1. Assessment of basic skills and student achievement. 
2. Assessment of basic skills for culturally different 
students. 
3. Research on basic skills assessment instruments. 
4. General basic skills as they pertain to Canadians. 
ASSESS:MENT OF BASIC SKIILS AND STUDENT 
ACHIEVE:MENT 
Assessment in education appears to be currently most 
widely used in formulating standards of achievement. 
Wiggins (1989) sees assessment and standards being used to 
help schools do the best job possible with students with 
particular emphasis on quality of student work. In this 
regard, quality is related to setting high standards on 
tests of performance. For example, a track athlete knows 
that a four minute mile is a reasonable standard; basic 
levels of achievement in our schools should be seen in this 
light. 
Wiggins (1989) contends that having standards provides 
teachers, parents, and other interested groups with 
necessary information for guiding students towards certain 
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achievement standards. The author goes on to say that 
testing, and the criteria in themselves provides standards 
to work from. In the Hutterite context, such assessment of 
basic achievement would provide a bench mark which could 
then be used as a beginning process for providing the best 
education for these students. 
Wigdor (1982) provides an historical accounting of 
abi I i ty testing from the 1900' s to present times. He 
points out that ability tests and assessments of students 
can exclude as well as include. What he is saying is that 
this process can restrict opportunity. In the Hut teri te 
context, a teacher may interpret achievement exam results 
for Hutterite children and then only teach to this level, 
never really motivating for something greater. 
Establishing that Hutterite children, at best, will only 
achieve to a Grade 6 level in basic skills could become in 
itself a self-fulfilling prophesy. 
The use of achievement exams has gone through periods 
when such testing appeared to show racial inferiority and 
may have been used to establish educational opportunities 
and job prospects. However, it appears that after World 
War II, such testing was used more regularly to search for 
some standards of ability. The 'American Dream' was that 
all citizens should have the opportunity to use their 
talents to the fullest. Achievement testing was affected 
by these times and what has emerged is that any test must 
be appropriate and valid. The results, if used in remedial 
situations, must reflect the educational needs of the 
chi ld. Any other uses should have as a cri terion the 
intended use of the results. 
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Any assessment of student achievement should be 
authentic. Valencia (1990) proposes that any evaluative 
statement should "assess what we have defined and value and 
should be trustworthy; it should have clearly established 
procedures for gathering information" (p. 60). Valencia 
(1990) approaches the problem of assessment by stating that 
testing should hold students accountable for their 
achievement. Furthermore, traditional achievement tests 
should be combined wi th publ ishers' mode Is, and teacher 
perceptions for an authentic level of achievement need to 
be stated. 
Building from this idea, Valencia (1990) proceeds to 
show that for assessment to be authentic, it must also be 
trustworthy. One means of showing trustworthiness of 
eval uation is the use of statistical information. For 
Hutterite teachers' perceptions of student achievement to 
be seen as authentic and trustworthy, requires an 
evaluative process that should incorporate achievement 
testing. However, Alberta Education achievement exams are 
not suitable because they do not test basic skills 
development for a culturally different group such as the 
Hutterites. They become a meaningl ess acti vi ty and are 
irrelevant for Hutterite children and teachers. 
ASSESSl\1ENT FOR TESTING OF CULTURAILY 
DIFFERENT STUDENTS 
Testing of a culturally different group of students 
such as the Hut teri tes poses a unique set of questions. 
The dimension of culture can skew results. How will this 
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cuI tural dimension affect the resul ts? I f the data is 
established as authentic and trustworthy, then what is the 
achievement test data to be used for in the Hut teri te 
context? This concern is found in the initial rationale of 
the study. English teachers on Hutterite colonies must be 
empowered to perceive, wi th confidence, the educational 
achievement in basic skills for their students. This 
information can then be reported to the parents, students, 
and school jurisdictions. 
Wiggins (1989) proposes that for any assessment to be 
effective in a culturally different context it must be 
judged "using authentic standards based on student work 
rather than from 'secure' one shot tests" (p. 45). 
However, he does point out that it is essential that all 
students be judged against the same standards of 
performance. In the Hut teri te context, the I ogisti cal 
problems inherent in teaching in an isolated situation 
makes some type of standardized basic achievement test 
desirable to achieve some similarity in standards of 
performance throughout all colony schools. 
Jacob & Jordan (1987), in their research, found that 
students whose cuI tural and I inguistic backgrounds are 
different from the dominant society often do not have the 
same educational opportuni ties as those members of the 
majority culture. Minority group performances on any 
testing for the larger, dominant society, general I yare 
deviate from established standards. Some culturally 
different groups, such as those from Pacific Rim countries, 
often do better. Hutterite people who use language and 
lack of education as agents for preventing assimilation may 
13 
not do so well. Hutterite society is static but their use 
of technology is not. As their agricul tural world keeps 
pace with the outside world, educational change (i.e., 
computer use) enabl es them to adapt to these changes. 
However, the static nature of Hutterite colonies is in 
conflict philosophically with profound change as we know 
it. The lack of a formal education past the Grade 9 level 
assists them in cultural retention which, in turn, enhances 
their appearance of being a static culture in the midst of 
an ever changing world. 
Achievement testing for basic skills in a culturally 
di fferent setting is probl ematic. At this point, such 
testing has not been studied in the Hutterite context so, 
to realistically, it is not possible to say what effects 
culture has on achievement standards. 
RESEARCH ON BASIC SKIlLS ACfIIEVEMENT TESTS 
Academic achievement tests must be examined carefully 
to determine the match between the skills assessed and the 
skills taught in the school curriculum. This is a relevant 
issue as the curriculum used in a Hutterite school is 
different from mainstream schooling. The critical skills 
appear to be reading, spelling, and arithmetic in colony 
school s. These ski 11 s are of importance to Hut teri te 
stUdents, parents, and educators. Consequently, any 
evaluative instrument should be as culturally unbiased as 
possible and measure what is being taught. 
Berdine & Meyer (1987) find that in eval uation of 
student performance of basic ski 11 s fall s wi thin three 
widel y used tests. "The Peabody Individual Achievement 
14 
Test (PlAT), the Wide Range Achievement Tests (WRAT-R), and 
the Wood-Cock-Johnson Psychoeducational Battery, Part I I 
are frequently used throughout North American schools in 
measuring basic ski 11 s" (p. 201). These tests are norm-
referenced tests. What this means is that raw scores on 
the test can be easily converted to percentile ranks, grade 
scores, age scores, and standard scores. 
In this study the WRAT-R is used as a standard 
evaluation instrument. This particular test is limited to 
basic reading, spelling, and arithmetic results. The test 
is easily administered and is widely used as a screening 
device in identifying 1 earning probl ems and basic 
achievement in reading, spelling, and arithmetic. In the 
Hut teri te context where educational experiences are 
limited, this appears to be legitimate test. 
Jastak s. (1984) states in the WRAT-R manual: 
The purpose of the WRAT-R is to measure 
the code which are needed to learn the 
basic skills of reading, spelling, and 
arithmetic. Standard scores and grade 
ratings are obtained in each of these three 
subtest areas which can be used to compare 
the achievement levels of one person to 
another from kindergarten age through 
adulthood. The WRAT-R is a valuable tool 
in the determination of learning ability or 
learning disability. (p. 1) 
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Comparing the WRAT-R wi th other wide range achievement 
tests shows that its acceptance wi thin the educational 
field due to its quick administration and scoring make this 
test a reasonable choice for the purposes of this study. 
CANADIAN EDUCATIONAL LEVELS 
statistics Canada, in its most recent review of 1991, 
provides statistical information about educational levels 
and years of schooling for Canadians and, regionally, for 
Albertans The statistics show that the number of people 
who complete Grade 9 has been increasing over the past five 
decades in Canada. 
It would appear that a Grade 9 education has become a 
minimum standard both in Al bert a and throughout Canada. 
There has been drastic reduction in the number of adults in 
this country with less than a Grade 9 education. 
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CHAPrERSUMMARY 
It is apparent from the literature review that 
assessment in education has a dominant role to play in the 
restructuring of education in Alberta. Assessment should 
adopt a form that uses teacher perceptions and achievement 
examination results, as well as criterion based assessment 
of student work wi thin the curricul urn. Adopting such a 
format within the education system, as it applies to 
Hutterite schools, would provide a bench mark for providing 
a quality education for these students. 
Achievement testing of such a cuI turally different 
group as the Hutterites poses some difficulties. For many 
years Hutterite teachers have had to use Alberta Education 
achievement exams even though they test materials that are 
inappropriate in content and grade level. For data to be 
relevant it should be derived from an achievement 
examination such as the WRAT-R to provide relevant 
information to parents, students and educators on Hutterite 
colonies. Such a test identifies basic achievement in 
spelling, reading, and arithmetic. Such statistical data 
could provide for a more localized culturally relevant 
curriculum using materials that respond to the abilities of 
the students. Hutterite teachers presently do not possess 
this information. 
Agreements between the Alberta government and the 
Hut teri te Brethren in deal ing wi th education were 
established in the 1950's. Statistics Canada studies 
reveal that education in Canada has changed considerably 
since then. Only a very small number of Canadian adults 
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presently have only a Grade 9 education. However, this is 
the case for virtually all Hutterite adults. 
As previously stated, Hutterite people use the 
appearance of a static cuI ture wi thin an ever changing 
world as a tool of non-assimilation. However, agriculture 
has become a complex technological process requiring more 
than basic skills in reading, spelling, and arithmetic. Any 
changes in the structure of Hut teri te education must be 
initiated by the people themselves. As a starting point, 
it would help them greatly if useful information on student 
achievement could be made available so that if change is 
desired, a basis upon which change is to happen wi 11 be 
present. 
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CHAPrER III 
QUESTION 
Do the perceptions of Hutterite English school teachers as 
to the basic levels of achievement for graduating Hutterite 
students (age 15) correlate with measured performance on 
basic skills achievement exams? 
HYPOTHESIS 
The Null Hypothesis in this study states that there will be 
no significant difference between the measured performance 
on basic skills achievement exams and the perceptions of 
Hutterite English school teachers as to levels of 
achievement for graduating Hutterite students (age 15). 
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CHAPrERIV 
RESEARCH DESIGN 
GENERAL METHOD 
This study comprises the use of two research 
methodologies. First, a questionnaire dealing with 
teachers' perceptions of Hutterite student achievement was 
~dministered. The second part of the study uses the Wide 
-----
Range Achievement Test (WRAT-R) to ascertain actual student 
achievement. A control group of children within the 
regular school system was used to confirm the validity of 
the WRAT-R test. 
RESEARCH POPULATION 
The teacher perception survey was administered to 
Hutterite teachers in the county of Lethbridge No.26, the 
county of Warner, and Willow Creek School Division. This 
sample of Hutterite teachers from within Alberta represents 
Hutterite schools of the Dariusleut and Lehrerleut sect of 
Hut teri tes. The years of teaching experience, years of 
teaching on a Hutterite colony, and the teacher perceptions 
of student achievement in the subject areas of reading, 
spelling, and arithmetic were used in this study. 
Administration of the WRAT-R was completed by using 22 
students aged 14 to 15 on the six Hutterite schools in the 
County of Lethbridge No.26. The control group in the study 
was the Grade 9 class at Coalhurst High School in 
Coalhurst, Alberta. This sample was comprised of 29 
students approximately 15 years old. 
In all the above research populations, gender of the 
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respondents, school names and sect of Hutterite, were not 
used and were not considered in the results of this study. 
However, in the design of the research, the numbers of 
students and teachers questioned or tested were kept within 
similar size groupings. 
INSTRUMENTATION 
TEACHER SURVEY 
It was felt that a questionnaire would be a suitable 
instrument to gather teacher information about achievement 
levels of Hutteri te graduating students. The survey was 
organized to be short and yet informative. According to 
Ary, Jacobs, & Ravavieh (1979), "most surveys are basically 
inquires into the status quo. Typically they attempt to 
measure what exists without questioning why it exists" 
(p.279). Establishment of the 'status quo' is the purpose 
of this research and consequently a survey would appear to 
be a suitable research instrument. (See Appendix A p. 61) 
Most teachers would have some idea of achievement for 
their graduating students based on their experience and 
performance of their students over a number of years and in 
various subjects. Based on experience by numerous 
Hutterite teachers it was felt that their grade 9 students 
functioned roughly at Grade 6 level. Based on judgements 
of these teachers, the survey was designed to show that 
student abilities in the course of studies for Grade 6, 
text materials being used, testing on these materials, and 
performance on applicable government achievement exams 
would verify these perceptions. 
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It is widely accepted that Hutterite teachers have a 
broad understanding of the curricul urn expectations for 
grades one to nine based on their experiences in a 
Hutterite classroom. These teachers are generally exposed 
to these children over a number of years. This provides a 
built in credibility factor. 
Borg, R & Gall, M. (1989) stated that creating an 
effective questionnaire survey involves the following 
steps: 
1. defining goals 
2. selecting a sample 
3. writing suitable items 
4. constructing the questionnaire 
5. pretesting 
6. preparing a letter of transmittal 
7. sending out your questionnaire and 
followup 
(p.432) 
The context and content of the teacher survey was 
completed during several staff meetings of Hutterite 
English teachers in the County of Lethbridge No.26. The 
effects of teacher aides and relevance of homework were 
discussed. I twas fel t that these two topics were of 
interest to the teachers. Both teacher aides and homework 
were informational items that could realistically improve 
the effectiveness of classroom dynamics. The question 
dealing with teacher opinions and suggestions about 
improving the teaching I earning envi ronment acted as an 
open ended question. Teachers could feel free to comment 
on a broader set of perceptions about Hutterite teaching. 
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The pretesting portion of the survey was compl eted 
during a regular staff meeting of Hutterite teachers in the 
County of Lethbridge No.26. Such a pretest, according to 
Fraenkel & Wallen (1993), "can reveal ambiguities, poorly 
written questions, questions that are not understood, and 
unclear choices" (p.352). It was felt at this time that 
with several small modifications the survey design 
reflected the ini tial question what are teacher 
perceptions of educational levels of graduating students? 
The modifications were made and the survey readministered 
to the Hutterite teachers in the County of Lethbridge No.26 
school system. 
To ensure that the questionnaire would be filled out, 
arrangements were made for the survey to be administered at 
Hutterite teaching staff meetings as they occurred in the 
County of Warner and Wi 11 ow Creek School Division. The 
result were responses from all Hutterite teachers in the 
sample. An attached letter outlining the purpose of the 
study and its intended use was also included. (See Appendix 
A p. 61) 
The survey questions began by asking respondents to 
provide data about the school name, number of students, and 
a question asking whether or not the students leave school 
at age 15. The next question ascertained the type of 
Hutteri te sect. This information could be useful for 
further research to see if there are differences of 
perceptions by teachers deal ing wi th the two sects of 
Hutterites. 
Teacher data was obtained. Gender of the teacher, 
number of years in which the teacher has taught in total, 
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as well as the number of years that the individual teacher 
has taught on a Hutterite colony were established. These 
data provided credibili ty to the study by showing the 
respondents to have a great deal of experience in the 
teaching context both in regular schools and in Hutterite 
schools. 
The next section dealt with curriculum data. Teacher 
opinions showed perceptions of academic achievement of 
Hut teri te students who were present I y compl eting school 
(approximately 15 years). For example, the teacher would 
be asked to rate grade level performance of these students 
by circling the grade level that students, on average, are 
performing at their school: 
Subject 
Mathematics 
Reading Comprehension 
Spelling 
Grade Level 
1 2 3 4 5 6 7 8 9 10 11 12 
1 2 3 4 5 6 7 8 9 10 11 12 
1 2 3 4 5 6 7 8 9 10 11 12 
This format was used for the remainder of the survey, 
asking perceptions of student performance across the 
curriculum. 
The last section of the survey established if the 
teachers had the use of teacher aides, when they are deemed 
necessary, their function, and whether such ancillary staff 
are perceived as increasing student performance. Two 
questions dealing with homework were included to find out 
if students are required to do homework and if homework 
improves academic performance. An open ended question 
asked the teacher for ideas that would be helpful in 
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improving achievement of Hutterite students. The results 
of many of the teacher responses might provide information 
for further research. 
STUDENT ACHIEVEMENT TEST 
The administration of the WRAT-R achievement test took 
place during the first two weeks of December 1993 and the 
last two weeks of January 1994. Testing of students in the 
regular school system occurred in December and testing of 
students on Hutterite colonies was completed in January, 
1994. 
A regular Grade 9 class was selected to act as a 
reference group. It was questionable at this time if the 
WRAT-R test was appropriate. One way to show the 
reliability of the test was to use typical regular school 
students who were in the same school system and who were 
the same age as the comparison group. The testing was not 
completed to make comparisons between Hutterite children 
and a regular classroom. The intent was to ensure valid 
interpretation of the data. 
To protect the anonymity of the students, no names or 
school names were on the test booklet. The only 
statistical information about the students was their 
birthday, year of birth, and gender. It was explained to 
the students why names were not to appear on the test 
booklets. The purpose of the test was to gain information 
about Grade 9 basic skills attainment for students in the 
Country of Lethbridge No.26. A letter of transmittal was 
forwarded to the parents in the case of regular school 
students asking permission to conduct the test. A similar 
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letter was forwarded to German teachers of the Hutterite 
schools involved in the study. Parental approval for 
conducting the testing with informed consent was respected. 
(See Appendix C p. 70» 
The WRAT-R test was administered in three parts. 
Section one, dealing with Spelling is made up of 
increasingly more difficult spelling words to a maximum of 
46 words. The total I ist of spell ing words was 
administered to the whole class. The words were dictated, 
used in a sentence, then redictated. The procedure was the 
same for all sample groups. 
The second part of the test was the arithmetic 
section. This test section is made up of 66 math 
questions. The content ranges from simple computational 
skills to logarithms and square root computation. Students 
were encouraged during this 10 minute testing segment to 
answer as many questions as possible. 
The last section of the WRAT-R test is a word 
recognition or reading section. This is made up of 89 
1 et ter and word recogni tion items. The students were 
instructed to vocalize the test items until they had 10 
incorrect responses in a row. Again, it was emphasi zed 
that the students were to attempt their best on these 
increasingly difficult words. (See Appendix B p. 64) 
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SUMMARY 
The teacher questionnaire survey was developed with 
the purpose of providing a measure of the 'status quo' of 
student achievement found in Hutterite school classrooms. 
It should be noted that for the purposes of this study only 
the teacher perceptions of student achievement for reading, 
spelling, and arithmetic were used. The other information 
could be of interest in further research. 
The use of the WRAT-R as an achievement measurement 
device could be seen as probl ematic. There are numerous 
other research instruments available which perhaps could 
have provided more detai I ed information. However, as 
student names and school names were not used, more 
detailed information could not necessarily be put to some 
practical classroom use. This test and testing procedure 
was expedient. As well, it is a recognized research 
instrument and gives a reasonably clear picture of basic 
skills achievement of students. The normative scales are 
based on a large sample, and the testing of a regular 
classroom within the same school district for comparison 
purposes, appears to confirm that the test is generic and 
reliable. 
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CHAPrERV 
ANALYSIS OF THE DATA 
OVERVIEW 
The purpose of this study was to compare the 
perceptions of Hutterite teachers with respect to student 
achievement with actual student achievement for basic 
ski 11 s as determined by testing. The content of this 
section consists of data analysis of the following: (a) the 
teacher survey (b) student achievement on the WRAT-R 
achievement test, and (c) data comparisons. 
TEACHER SURVEY 
The teacher survey section of the research was carried 
out using a sample of Hutterite teachers from the County of 
Lethbridge No.26, the County of Warner, and Willow Creek 
School Division. The number of the respondents was 22 
(n=22). It should be noted that for the purposes of this 
study, which is the establishment of the 'status quo', the 
demographic nature of the sampl e was not used. Teacher 
ages, gender, and sect of Hutterite school were omitted. 
Such information was deemed irrelevant for the purpose of 
this research. However, the data could be of use for 
further study. 
Figure 1 is a graphic presentation of the educational 
experience of the teachers in the sample. This graph shows 
that the sampl e group (n= 22) has 200 years of combined 
experience in the Hutterite classroom. All but five of the 
respondents had regular classroom experience. This appears 
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to show that the respondents are experienced both as 
regular classroom teachers and as English teachers on 
Hutterite colony schools. 
FIGURE 1 
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Table 2 outlines the grade achievement of Hutterite 
children when they leave school (age 15) as perceived by 
the Hutterite English teachers. The bottom figure is the 
tabulation of the mean or average grade achievement 
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according to these teachers. 
The mode or most frequent grade score in the sample 
was Grade 6 for reading, spell ing, and ari thmetic. The 
median in the sample, which represents the midpoint of the 
distribution, was 6.75 for reading comprehension, 6.50 
for spell ing achievement, 
achievement. 
and 6.50 for ari thmetic 
TABLE 2 
HUTTERITE TEACHER PERCEPTION OF STUDENT ACHIEVEMENT 
ty"EACHER READING SPEWNG MATH 
INUMBER GRADE GRADE GRADE 
1 6 7 7 
rz 6 7 8 
~ 8 9 9 
14 7 8 7 
~ 6 6 8 
~ 5 6 6 [ 6 6 6 
~ 6 7 6 
~ 7 8 7 
10 5 6 7 
11 5 6 6 
12 5 6 7 
13 9 7 8 
14 6 6 6 
15 6 9 6 
0_6 7 8 6 
D_7 6 7 6 
18 5 7 5 
19 5 4 5 
120 5 6 6 
~1 5 6 7 
~ 5 5 6 
~VG 5.9545455 6.6818182 6.5909091 
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It would appear from this data that Hutterite children 
who are leaving school are perceived by English teachers to 
be achieving at the Grade 6 to 7 level. The grade scores 
used for this research deal only with the basic skills of 
reading, spelling, and arithmetic. The experience by these 
teachers both in the regular and Hutterite context gives 
credibility to these perceptions. To question why these 
teachers observe student achievement at these levels is a 
complex issue in itself though their classroom experience 
would only enhance the reliability of their perceptions. 
STUDENT PERFORMANCE 
Table 3 tabulates the performance of Grade 9 Hutterite 
children on the WRAT-R achievement test. The number in the 
sample was 22 (n=22) and comprised all Hutterite children 
registered in Hutterite schools in the County of Lethbridge 
No.26 at the Grade 9 level. Administration of the test was 
conducted according to a standardized testing format 
outlined in the WRAT-R manual. 
The WRAT-R test is an age-normed test which means that 
individual students being tested can be compared with like 
aged groups of individuals. It is assumed that even though 
Hutterite children are German speaking, this would be not 
problematic in that these children by age fifteen are able 
to speak and understand English effectively. All attempts 
were made by the author to make the testing as consistent 
as possible. 
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TABLE 3 
HUTTERITE ACHIEVEMENT ON WRAT-R 
St. Sex Yr/Mn R,awScore StdlSc Percentile ~wScore Std/Sc F'ercentile Raw Score iStdlSc 
No. Reading Spelling !Arithmetic 
1 M 1412 43 81 10 11 66 1 26 94 
2 M 14110 45 83 13 24 90 25 29 86 
3 F 1510 39 45 5 24 90 25 29 86 
4 M 14111 37 74 4 14 73 4 25 80 
5 F ~5I0 32 67 1 10 65 1 24 77 
6 F 14111 32 67 1 12 69 2 26 83 
7 M ~414 41 125 95 24 77 6 29 91 
8 M ~5Il 27 60 0.8 15 75 5 17 57 
9 F ~4/2 33 69 2 17 79 8 22 71 
10 F ~4I8 40 78 7 18 81 10 19 63 
11 M ~412 26 59 0.7 12 69 2 25 80 
12 F 14111 38 75 5 18 81 10 30 94 
13 F ~4I4 33 69 2 21 86 18 27 85 
14 M 14111 52 95 37 31 105 63 34 105 
15 F 1412 37 74 4 10 65 1 25 80 
16 F 1510 52 95 37 25 94 34 23 74 
17 F 1418 27 60 0.8 9 64 1 21 68 
18 M 14110 65 113 81 27 98 45 24 77 
19 F 14111 44 84 14 19 83 13 26 83 
20 F 1414 40 78 7 22 88 21 21 68 
21 M 14110 26 96 39 11 67 1 20 66 
22 M 1511 37 74 4 17 79 8 26 83 
I\vg 38.454545 78.227 16.83182 17.772727 79.273 13.81818 24.909091 79.591 
GRC 
EQV 4E15B 4E15B 6B16E 
There are three types of scores which can be derived 
by using the raw scores obtained by the student on the 
test. Each of these scores is relevant in interpreting the 
test data. As individual test data was not part of the 
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testing, the mean or average of the test performance in 
terms of raw score was used. The average raw score in 
reading for Hutterite children was 38.454545. The average 
raw score in spelling was 17.772727 and in arithmetic the 
mean raw score was 24.909091. 
To make this data usabl e, these average raw scores 
were converted to standard scores, percentiles and grade 
equivalents using the Wide Range Achievement Test-Revised 
age norms, level two, ages 14-0 to 14-11. (see Appendix B) 
The raw scores, which are a simple compilation of how many 
correct or incorrect responses there are on the test, are 
ordinal in nature. What this means is that the information 
is ordered in some way but the difference between one raw 
score and another gives only a relative standing among 
individual students. This information, to be relevant and 
comparable, necessarily needs conversion to higher level 
data. Such data should be norm-referenced in terms of like 
groups. For comparisons sake, this is why the same test 
was administered to a similar sized regular classroom. Use 
of standard scores provides an interval scale that makes 
the distances between points on the seal e equal. Using 
standard scores becomes more meaningful when comparing 
scores of Hutterite children with scores of regular school 
children. 
According to Fraenkel & Wall en (1993), "the usefulness 
of derived scores 
scores meaningful 
others usually 
is primari I y in making individual raw 
to students, parents, teachers, and 
the best scores to use are standard 
scores, which are sometimes provided in instrument 
manuals." (p. 126) Such standard scores as used in this 
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research indicates how far a given raw score is from a 
reference point, which, in this case, is a standard score 
of 100 (std=100). For example, if the standard scores are 
graphed for Hutterite children (Group H) in reading, the 
graph appears as Figure 2: 
FIGURE 2 
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To interpret this graph, a standard score of 100 (std= 
100) for children at the Grade 9 level, would mean that 
half the number of any tested sample should be above 100 
The other hal f of the tested sample should be under a 
standard score of 100. Reading standard scores for Group 
H, 20 of the 22 students (n=22) fall below the standard 
score of 100. The average standard score is 78.227. 
Intervals using standard scores are in this instance 15 
points. Therefore, the standard scores for Group H in 
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reading on the WRAT-R fall 1.4515 standard deviations below 
the median standard score of 100. It should be noted for 
this test segment that only 2 of the students from Group H 
are above the standard score of 100. 
Graphic depiction of the resul ts of Group H on the 
spelling section of the WRAT-R appear in Figure 3. This 
graph shows that for Group H in spelling, 21 of 22 students 
fall below the median standard score of 100. Onl y one 
student is above the median standard score of 100. with a 
group average standard score of 79.273, Group H's 
performance in the spelling section of the WRAT-R is 1.3818 
standard deviations below the median standard score of 100. 
5 
T 
o 
S 
C 
o 
R 
E 
FIGURE 3 
STANDARD SCORES 
WRAT-R SPELUNG AVG=79.273 
130 .... -: ..... ~ ......... : ......... ~ ..... ~ .... ~ ..... : ..... ~ .... ~ ..... ~ .... ~ ..... : ........ . 
.. . ........ . 
. . 
120 ... . ~ ..... ; ......... ~ ......... ~ ..... ~ .... ~ ..... ~ .... O! .... ~ ..... ~ .... ~ ..... ~. u.. .... . ............ . 
. ......... . 
. . 110 .... .; ..... = ........ -;- ........ .; ..... = .... : ..... ~ .... : .... : ..... = .... : .... -;- ............. = ....... . 
100 
.. . .... . 90 .... ~ ..... ; ......... ; ......... ~ ..... ; .... ; ..... : ..... ; .... : ..... ~ .... ; ..... : ..... ; .... ; ......... ;.;.; .. ............ . 
.. . ...... .. 
. . 
.. . ...... . . . 80 .... ~ ..... ~ .... .... ':' ........ ~ ..... ~ .... ! ..... : .... :.l. .  ~. ':..11' ,,':.:..' ..... -41"" ..~. "' ..-:: .. ~.~ ..... ~ .... ':' .... : .... ':' .... ~ .... ~ .... ': 
.. . " . . . . . . . . . 
.. . " .:::.::::::::' 70 .... ~. eo •• ; •••••••• .:..... ••• • ......... --:, •••• ~ •••• ~ ••••• ~ •••• ~ •••• -:- •• -.~ - - -.~ •• - •• :"' •••• : •••• "'; ••••• ~ - - •• ~ •• - •• : 
. . . . . . . . . . . . . . . 
. . ; : : : : : : : : : : : : : : : : 
: :::::: ::::\ :::: ::::: L ::::::: T: ::: :::::::: ::c::::: ::::::::t: ::::::::r:::::::T::r ::: c:;::: :::::::1::::: 
~~4-~~~~~~4-~~-+~--~+-4-~~~~--~~~~ 
o 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 
SruDENT NUMBER 
...... GROUPH 
35 
Figure 4 represents scores for Group H in the 
arithmetic section of the achievement test. The graphing 
shows that of the 22 students, only one student achieved 
above the median standard score of 100. With an average 
standard score of 79.591 for Group H, this shows that as a 
group, these students perform on this arithmetic section of 
the WRAT-R at a standard deviation of 1.3606 below the 
median standard score of 100. 
FIGURE 4 
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It is obvious at this point, according to the standard 
scores attained compared wi th establ ished WRAT-R norms, 
Group H performs below the norm in all tested areas. As 
Group H is a culturally different group, comparison with 
standard norms established by testing of the North American 
population could be problematic. However, in this research 
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design, the use of regular classroom test results using the 
WRAT-R from within the same school division were used. The 
tabulation of the results for this group appear in Table 4. 
TABLE 4 
REGULAR ClASSROOM ACHIEVEMENT ON WRAT-R 
~. Sex YrlMn Raw Score Std/Sc Percentile Raw Score atdlSc Percentile Raw Score StdlSc 
~o. Reading Spelling Arithmetic 
1 F ~4f11 53 96 39 25 94 34 35 lOS 
2 F ~4111 62 109 73 35 113 81 36 111 
3 M ~510 62 109 73 27 98 45 29 91 
4 M n4f10 54 98 45 31 105 63 37 114 
5 F h5lO 73 124 95 39 121 92 43 131 
6 M h4l11 48 89 23 11 67 1 28 88 
7 F 1417 61 107 68 31 105 63 34 105 
8 M 14f11 43 82 12 26 96 39 24 n 
9 F 14f1 45 85 16 25 94 34 32 100 
10 M 1418 60 106 66 28 100 50 28 88 
11 M 1515 49 91 27 14 73 4 26 83 
12 F 1419 43 82 12 17 79 8 24 n 
13 F 1413 60 106 66 31 105 63 36 111 
14 M 1417 65 113 81 34 111 77 36 111 
15 M 14111 64 112 79 36 111 n 40 122 
16 M 14110 43 82 12 26 83 13 34 105 
17 M 1414 81 135 99 41 124 95 41 125 
18 F 1413 74 125 95 40 122 93 40 122 
19 M 1417 61 107 68 33 102 55 27 98 
20 F 1416 68 117 87 31 105 63 41 125 
21 F 1413 55 99 47 22 88 21 23 74 
22 F 14110 49 91 27 20 84 14 27 85 
23 F 1418 66 114 82 35 113 81 40 122 
24 M 1417 71 121 92 34 111 n 34 105 
25 M 1419 51 94 34 25 94 34 23 74 
26 M 1414 65 113 81 33 109 73 28 100 
27 M 14111 56 100 50 22 88 21 27 85 
28 M 1413 51 94 34 25 94 34 36 111 
29 M 1416 64 112 79 28 100 50 38 119 
~VG 58.517241 103.9 57.31034 28.448276 99.621 50.17241 32.655172 102.31 
~RC 
EQ'J 1 OBl1 OE 9BJ9E 9BJ9E 
37 
~rcentile 
70 
n 
27 
82 
98 
21 
63 
6 
50 
21 
13 
6 
n 
n 
93 
63 
95 
93 
45 
95 
4 
16 
93 
63 
4 
50 
16 
n 
90 
54.65517 
Tabl e 4 tabul ates the average raw scores, standard 
scores, and percentiles for the regular classroom (Group R 
n=29) testing on the WRAT-R. Again, for the purposes of 
this research, no intention is made to compare Group Hand 
Group R other than to show that the WRAT-R is a val id 
testing instrument of student achievement in reading, 
spelling and arithmetic. If the results for Group R as 
representative of a regular classroom show that the norms 
for standard scores are indeed appropriate, we can infer 
that the standard scores for Group H are correct. 
Figure 5 shows the graphing of Group R's performance 
on the reading section of the WRAT-R. 
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This graph shows that of 29 students (n=29) tested, 13 
students were at or below the median standard score of 100. 
Sixteen students were above the standard score of 100. In 
terms of standard scores, this is a typical score 
distribution with approximately half of the students above 
and half below the standard score of 100. with an average 
standard score of 103.9, Group H performs at a standard 
deviation of 0.026 above the established standard score of 
100. This shows that Group H provides typical performance 
on this section of the test according North American 
standards for reading on the WRAT-R. 
Figure 6 graphically shows the results for Group R in 
the spelling section of the WRAT-R. 
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Figure 6 shows that 15 of the 29 students are at the 
median standard score of 100 or less. Fourteen students 
perform above the standard score of 100. With an average 
standard score of 99.621, Group R is 0.025 standard 
deviations below the normal score of 100. Again, such 
resul ts show that for Group R, these students perform 
equally as well as other children of their age and grade 
level throughout North America. 
Figure 7 shows the standard score achievement for 
Group R in arithmetic. Sixteen students performed above a 
standard score of 100. Thirteen students were at or below 
this level. Wi th an average standard score of 102.31, 
Group R is 0.154 above the median standard score of 100. 
FIGURE 7 
STANDARD SCORES 
WRAT-R ARITHMETIC AVG=102.31 
, 40 ."" ~ ...... ~ .. "" ~ ..... ~ ...... ~ ..... ~ ..... ~ ..... ~ .... ":" .... '":" .... ":- .... -:" .... -:" .... -:" .... ~ ..... ~ ..... ~ ..... : ...... ~ ...... ~ .. .... .. .... : ...... ~ ...... ~ ...... ~ ...... : ...... ~ .... ": ..... ~ .... 
130 ... ~ ... ~ .. ) ... ~ ... ~ ... ~ ... ~ ... ~ .. L ..L ..L .. ~ ... ~ ... ~ ... ~ ... ~ ... ~ ... j ... ! ... ! ...... ~ ... ~ .. ) ... ~ ... ~ ... ~ ... ~ .. : . 
.. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .... .......... .. 
.. .. .. .. .. .. .. .. .. .. .. .. . .. .. .. .. .. .. .. .. 5 . . . . . . . . . . . . . . . . . . . . . 
120 ..... ; ..... ; ..... ; ..... ; ..... ; ..... ; .. .. ; ..... ~ .... ;0 ..... ; ..... 0: ..... ~ .... ~ ..... ~ ..... ~ ..... ~ ..... ~ ..... !" .... i· .... !" .... ...... :...... .. ..... "" ...... ; ..... ; ..... ; •• 
T : : : : : : : : : : : : : : : : : . .. . ..... . 
o 110 ···i···i·"i···i···f···f···f···f···~····~····~····~···i ... ~ ... ~ ... ~ ... : .: . : . : ··~···i···i···i···f···f···f···f·· 
5 
C 
o 
R 
E 
.. .. .. .. .. . .. .. .. .. .................... .. 
100 : : : : : : : : : : : : : : : : : : : : : . 
.. .. . .......... .. .......................... 
.. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. . .. .. .... .. 
90 ... ~ ... ~ ... ~ ... ~ ... ~ ... ~ ... ; .. : .. : .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. ....... .. : ·-T··;-" ·T··~··o T··r··~·" .~ ... ~ ... ~ ... ; ...... ~ .... "; ... ~ ... ; ... ~ ... ~ .. ";.0 ";" .. ; .. .. .. . .. .. .. ......... .. 
.. .. .. .. .. .. .. .. .. .. .. .. . .. .. .. .. .. .. .. .. .......... .. 
80 ... ; ..... ; ..... : ..... ~ .. "0 .... ·; ..... : ...... ~ .... 0:_"" .:0 .... o: ..... ~ ..... ~ ...... ~ ...... ~ ..... ~ ... ~ ... ~ ... i·· .. ~· .... :···:···;· .. ·;···;···~···; .. ··;·· -: ..... : 
.. _............................................... 
.. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. . .. .. .. .. .. .. .. . .. 
.. . .. . . .. .. .. . . .. . .. . .. .. . .. .. .. .. .. ........ .. 
70 .... ~ .... ~ .... ~ ..... ~ ... ~ .... ~ .... ~ ... ~ ... ~ ..... ~ ...... ~ ...... ~ ... ~ ..... ~ ... ~ .... ~ ..... ~.o .. ~ ... ~ ..... ~ .. 00 ~ ••• ~ ••• ~ ..... ~ ••• ~ .... ~ ...... ~ .... ~ ..... ~ .... ~ 
.. .. .. .. . .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .... .. 
.. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. . .. .. .. .. .. . .. .. .. .. .. .. 
.. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .......... .. 
600 ~ 2 ~ 4 5 ~ 7 ~ 9 1011 1213141516171~1~20~122~24~5~2~2~~3O 
STUDENT NUMBER 
.. GROUPR 
40 
DATA COMPARISONS 
It is apparent from an analysis of the standard scores 
for Group H and Group R that ali ttl e more than one 
standard deviation separates these groups in terms of 
achievement in reading, spelling, and arithmetic. Group R 
performs on average at approximately the median standard 
score of 100. Individual achievement for Group R shows 
that approximatel y hal f the students perform above the 
median norm and half below. This is a normal distribution 
of results on such a test as the WRAT-R. This shows that 
the WRAT-R demonstrates normal achievement wi th typical 
Grade 9 classroom performance according to North American 
norms and standards. 
Group H shows a simi lar distribution of scores at 
approximatel y the 80th standard score 1 evel in reading, 
spelling, and arithmetic. Individual achievement for Group 
H shows that approximatel y hal f of the students perform 
below the standard score of 80 and half perform above. In 
all instances, only a small number of students in Group H 
perform at an average standard score of 100 or above. 
Group R was made up of a sample Grade 9 classroom 
within the County of Lethbridge No.26 school system. 
Results on the given achievement examination clearly show 
that Group R is average academically. Group H comprised 
Grade 9 Hut teri te students registered in the County of 
Lethbridge No.26. However, their performance on the 
achievement exam is over one standard deviation from normal 
performance. The comparison chart showing average 
performance of Groups Rand H appears in Figure 8. 
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The teachers who completed the survey giving 
perceptions of student achievement of students as in the 
sample Group H were asked to establish grade levels. These 
grade levels tell us the typical achievement for students 
at this age and grade level. 
At this point, it is obvious that Group H is not 
performing at the Grade 9 level of achievement. To convert 
these average standard scores requires a conversion from 
interval data, which standard scores are, to ordinal 
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measurement like grade equivalents. Jastak (1984) uses a 
grade equivalency conversion table based on established 
norms for the WRAT-R. This appears as Table 5 as found on 
the WRAT-R test booklet. 
TABLE 5 
WRAT·R2 Raw Score to Grade Equivalents JASTAKii: 
READING ASSESSMENT SYSTEMS _ ' 
AS 35 40 45 50 55 60 1·30 
GE Below 3 
SPELUNG SEM = 2 
AS 15 20 25 30 35 
'-10 
GE Below 3 
ARITHMEnc SEM = 2 
AS 15 20 25 30 35 1-14 
GE Below 3 
SEM = 2 
Jastak (1994) explains the concept of the conversion 
table: 
On the Wrat-R the grade equivalents are 
reported by a system which is more reflective 
of the ordinal data that is being presented. 
The grades are indicated by whole numbers, 
but the smaller portion of a grade is reported 
by a letter instead of a decimal number. 
Each grade is broken down into two parts, 
and reported as either B (beginning) or 
E (end) of the grade. (p. 28) 
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If the raw score data from Group H is marked on the 
Raw Score to Grade Equivalents Chart it can be seen that 
Group H achieves at approximatel y the Grade 5 I evel in 
reading and spelling, and at the Grade 6 level in 
arithmetic. 
WRAT·R2 
READING 
RS 1-30 
GE Below 3 
SPEWNG 
RS 
'·10 
GE Below 3 
ARITHMETIC 
RS 15 
'-14 
GE Below 3 
This appears in Table 6. 
TABLE 6 
oS'~ 
~ .. ore to Grade Equivalents 
35 50 55 
JASTAK:'.: 
ASSESSMENT SYSTEMS _ ' 
60 
Beneath each variabl e I ine the standard error of 
measurement appears for a particular raw score. For 
example, Group H average raw score in reading is 38.45 or 
rounded to 39. This pI aces the score at the 5B grade 
equivalent. It is estimated according to Jastak (1984) 
that a "test score within one grade level either side of 
the raw score is near the 66\ probability level. Two grade 
divisions either side of the raw score grade level gives a 
confidence band at the 95\ level" (p. 29). What this means 
is that two out of three times, the raw score in reading 
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for Group H would lie within the Grade 4E level and the 5E 
level. Nineteen times out of twenty, at the 95% confidence 
I evel, the raw score grade equi val ency for Group H in 
reading would lie between Grade 3E and 6B. 
To draw a relevant comparison, Group R had an average 
raw score of 58.517 or rounded to 59 in the reading section 
of the WRAT-R. The grade equivalence for this level of 
achievement would be 10E. Nineteen times out of twenty, 
the raw score grade equivalency for Group R in reading 
would lie between 9E and lIE. 
At a confidence level of 95%, Group H performs at the 
Grade 5B (beginning) level in reading. Considering a 
confidence level of 95%, this grade equivalency could vary 
one grade level either way. In spelling Group H achieves 
at the Grade 5B level as well. Similar variations of one 
grade level ei ther way could be anticipated at the 95% 
confidence level. Arithmetic scores for Group H place them 
at the Grade 6E (ending) level. This could vary one grade 
level from Grade 5E to 7E at the 95% confidence level. 
The average perceived grade that English teachers on 
Hutterite colonies felt that Grade 9 students achieved is 
seen in Figure 9 with actual Group H grade equivalents as 
found on the WRAT-R. To have a confidence at the 95% level 
these grades should be within one grade level to be 
relevant. This appears to be the case in reading and 
ari thmetic resul ts. The resul ts for spell ing are wi thin 
0.4 of a grade level. 
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An analysis 
~---
SUMMARY 
of the teacher data 
------
shows that their 
perception of Hutterite children's levels of achievement 
~--- ------.-~--------~ .. --- . - -._-"- --~- _._-"-_. -~-- ".--- ~-- ~-----~ 
when leaving school at age 15 to be at the Grade 6 level 
for reading, nearly Grade 7 in spelling, and approximately 
""""'----- ------" .--- -~------.---.---.-~~-.-- .. -' - - -- ~-' .-- --~--~---
at the mid_I>oint of Grade 6 in ari thmetic. It was shown 
that the surveyed teachers were experienced both in the 
regular and Hutterite classroom. The purpose of this phase 
of the research was to document the 'status quo'. 
The data from the WRAT-R achievement test shows that 
Hutterite children do not perform at the Grade 9 level in 
which they are registered. This became apparent when the 
Hutterite data (Group H) was compared with a typical Grade 
9 class (Group R) from wi thin the same school system. 
Standard scores show that Hut teri te chi ldren achieve on 
average more than one standard deviation below what is 
typically expected by Grade 9 students tested on the WRAT-
R. 
When the raw scores of Group H and Group R were 
converted to a grade equivalent, Group H achieved at the 
Grade 5 level in reading and spelling, and within the Grade 
6 level in arithmetic. Group R performed approximately at 
the middl e of Grade 9 in all subject areas. Group R 
achieved as expected of a typical group of Grade 9 students 
using WRAT-R norms. 
A comparison of grade equivalents from Group H 
performance on the WRAT-R and teachers' perceptions shows 
that actual performance on the achievement test was within 
one grade level for tested basic skills. 
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CHAPrER VI 
SUMMARY, RECOMMENDATIONS AND CONCLUSIONS 
SUMMARY 
The purpose of this project was to determine the 
validity of Hutterite teachers' perceptions of their 
students' achievement in terms of basic skills. In the 
process of determining this validity, the study shows 
actual basic skill performance of Hutterite children who 
are leaving the school system at age 15. 
The null hypothesis of this research stated that there 
will be no significant difference between the measured 
performance on basic skills achievement exams and the 
perceptions of Hutterite English school teachers of levels 
of achievement for graduating Hutterite students (age 15). 
If one accepts that test results on the WRAT-R can be 
confidently predicted to be within one grade either side of 
the grade equivalent established by the raw score, then 
there appears to be no significant difference between 
teachers' perceptions and actual student performance. The 
teachers in this study appear to have a realistic grasp of 
the achievement of their students in reading, spelling, and 
arithmetic. 
RECOMMENDATIONS 
For recommendations to appear relevant and workable, 
an understanding of the unique culture of the Hutterites is 
necessary. Some interest groups have made recommendations 
for Hutterite education based on misguided perceptions and 
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real i ties. This research shows that Engl ish teachers in 
Hut teri te colony school s are percepti ve in thei r 
recognition of Hutterite student achievement. 
Based on the findings of this research, interested 
groups could consider the following conclusions: 
1. Hutterite English teachers have a unique understanding 
of student achievement based on their experiences. People 
who have not had such experiences are often not in the best 
position to make informed decisions affecting the Hutterite 
classroom. Where a culturally different group such as the 
Hut teri tes is concerned, input f rom the teacher in the 
classroom should be considered. Furthermore, supervisory 
staff dealing with English teachers and Hutterites should 
have teaching experience in such an environment. 
2. Hut teri te teachers coul d be seen as engaging in a 
self-fulfilling prophesy when it comes to student 
achievement yet results of this research show that 
Hutterite teachers consistently perceived that their 
students performed above actual measured achievement. This 
could indicate a degree of optimism by these teachers for 
the achievement of their students. 
3. Landis, D. & Brislin, R. (1983) state that "various 
types of conflict arise when individualism and collectivism 
colI ide" (p. 50). Engl ish teachers on Hut teri te colonies 
are typically 'individualistic' by socialization. Personal 
goals and the worth of the individual are considered 
important. Hutterites display 'collectivism', meaning the 
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group or the colony, is the focus of individual efforts. 
substandard achievement of Hutterite children might well be 
a source of disappointment for English teachers who 
necessarily must develop strategies to deal with this. This 
study shows that surveyed teachers understand such 
differences and are sensitive to this particular aspect of 
their work lives. However, new English teachers on 
Hutterite colonies may need specialized training to enable 
them to understand and cope with such substandard 
achievement to avoid 'culture shock' and frustration. 
4. Alberta Education must recognize that Hutterite 
children are English-as-a-Second-Language students who 
require special programs and curriculum to meet these 
unique needs. Educational policy states: 
children of Alberta residents who are not 
fluent in English, shall be provided with 
programs that are designed to equip them 
with the necessary skills and understanding 
of the Canadian way of life. 
(see Appendix D p. 80) 
Ensuring this policy is followed becomes a Government 
responsibi I i ty. Hut teri te students speak Low German and 
enter school with little knowledge of the English language. 
Appropriate programs of study should be in place to reflect 
this reality especially in the earlier years of schooling. 
Statistics Canada (1991) shows that only 9.1% of Alberta 
citizens over the age of 15 have less than a Grade 9 
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education. (Table 7) Hutterite children achieve typically 
at the Grade 6 level or lower when leaving school at age 
15. Perhaps the Hutterite educational system should 
consider a higher qual i ty of education enabl ing them to 
deal with the increasingly complex agricultural world in 
which they live. 
TABLE 7 
EDUCATIONAL ATTAINMENT AND SCHOOL ATTENDANCE 
HIGHEST LEVEL OF SCHOOLING: POPULATION 15 YEARS AND OVER 
LESS THAN A GRADE 9 EDUCATION 
YEAR CANADA 0/0 ALBERTA 0/0 
BOTH SEXES BOTH SEXES 
1951 51. 9% 45.9% 
1961 44.1% 37.1% 
1971 32.3% 23.8% 
1981 20.7% 13.2% 
1991 14.3% 9.1% 
statistics Canada (1991) Educational Attainment 
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5. Special izeA_ c\l~!_cul urn for Hut teri te Engl ish schools 
- recogn;i.zinq- -~ ski 11 levels of these students should be 
de,,~J oped. Such curriculum must be designed to meet the 
needs of Hutterite children considering their culture and 
agricultural environmental perspective. This necessarily 
requires an understanding of this world by curriculum 
designers. Pedagogy should use Agricul tural subjects, 
culturally relevant themes, and other issues of importance 
to the Hutterite social and physical environment. Basic 
skills should enhance Hutterite children's interaction with 
this world. For example, arithmetic skills could focus on 
basic skills, practical problem solving approaches, 
weights and measures, and perhaps practical agricultural 
applications for computers. 
6. ~ dialogue must be initiated between educators and the 
Hutterite hierarchy So establish an acceptable goal 
_~ _______ •.• __ ~_~ ___ r ____ '_ _ _ _ .'_ 
statement for the education of Hutterite children. 
Hutterites presently use a lack of education as a means to 
keep chi ldren bound to the cuI tural system. This does 
preserve a culture by restricting individual freedom. 
However, it would appear that an educated Hutterite could 
still be a lOYClI and effective member of a colony. The 
Schmiedeleut Hutterites of Manitoba insist that their 
Ciliildren com~Jete Grade 12. Some of their members have 
------- ------------- --
completed university degrees allowing these individuals to 
become certified teachers who then return to teach on their 
--colonies. Certified electricians, plumbers, accountants, 
nurses and teachers could prove beneficial and empowering 
resources to such a unique society. 
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7. Some form of standardized testing should be mandated 
to measure Hutterite student achievement and provide 
feedback to students, parents, teachers, and supervisors. 
At present, Alberta Education achievement examinations 
provide achievement data applicable to the larger soci~ty. 
These tests are not appropriate for the measurement of 
Hutterite education. A set of standards, specifically for 
Hutterite education, would empower educators to measure the 
effects of curricul urn changes, classroom pedagogy, text 
materials, and other factors that affect the teaching and 
learning that happens in Hutterite classrooms. 
CONCLUSIONS 
This study confirms that English teachers on Hutterite 
colonies are in possession of unique perceptions of student 
achievement that are verifiable. This in itself empowers 
these teachers to have greater confidence in their 
professional judgements, an important consideration when 
teaching in a cuI ture so different and isolated as a 
Hutterite colony. 
The results of this study must be interpreted with the 
recognition that what has been established is a 'status 
quo'. There has been no attempt to uncover the reasons why 
this 'status quo' exists. The study simply reflects 
teacher perceptions and a measure of their validity. It is 
suggested however, that the findings may be indicative of 
Hutterite classrooms throughout Alberta. 
The establishment of Hutterite student levels of 
achievement is a bench mark that might contribute to a 
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more systematic approach to quality education in Hutterite 
schools. There now exists a means of measuring the effects 
of educational change in the teaching and learning that is 
taking place in Hutterite English schools in Alberta. 
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]~y 22, 1993 
r am CWVten.tiy wo1!hhtg on a Mv.,.'tC!.ll o~ Edu.ca.:tA..on COI.Vt,.6e. at :the. UMveMi:ty 06 
Le.:thb>Udge. de.aUng wUh CWVvi..cu.e.um De.ve.topmrzn..t and C~oom P'ULcuce.. A~ 
Hu;t;t<VtA;te. .:tea.che.M, we. (VLe. de.aUng wUh a wU.q1.Le. e.ltv-Utonment and tea.cn..i.n9 
~on whl.ch 'leI{u.Ut1U> dA..66V1JULt. goa.-U, cwvUc.u..e.urn and e.va.fu.a..U.on :than 
~-6choou,. 
r wotdd. ~ .:to Mtab.e.uJt wha,t a'le. 'llUV>onabte. upe.ct.a.t..i..O/t-6 rutd goaU ~ 0'1 both 
.:tea.che.M and .Mu.cie.nt-6 on f-Iu:t:t.rvI..i CO.e..o,U.IU>. By -60 do.u1.g r hope. .:to be. abie. .to 
art-6We.'l .:th.e. ~ ottOw-Ul-g QlLe4UO/t-6: 
1. Wha..:t e.du.c.a.:U.onat pt.VtPO-61U> -6hotdd. :the. -6choo.€. -6e.eh. to a.t.:t.cUn? 
2. How can te.cvvUng e.xpeMe.ltCIU> be. -be.tc>..cte.ci 1<Jh.i..cn aile. t-lke.e y .to be (MeJ,ne (}1 
a.tta-U1.-Ulg thMe. ob.1cc.t.-i.ve.6? 
3. He'll} ('fIn PQ(7,,"n~J1g '!xpe.'Li.en.c.Q"A, r'? r;'Tf.,](1J1A.l.C}(j f:r." "~~(~~fi"n (·''It.'ttl-C(~t:·'1? 
4. Ho(~ can the c.6t1e-::.t..i.venM-'.> 06 ~.{.ng c~r(,~{CJ1c(, . .., h" e.va.€U/ltt!d 7 
How YOlL cotdd. be. 06 he.tr to me. .L.~ to rtI18or.~ a 6e.f" C((l('.~t.i c·lt~ on the (,IH'.eO ~cd 
qlLe~t-i..ona-Ute. bMW on. YOWl ex.p~e.ltce. .i.n. :the. HlLtteMt.l! ~'loom. {JJh(!J1 my WO·~I, 
W comp.tc..:tw, I w-i..U. 60'llJXVl.d, hope.6lLtty, the ruWWe.'L-6 to the. abc-v<' q(t(1,~t{~·!1~. 
ThaJ1h~ 60-'1. yOlL'!. aM.L.~tru1.c.c. 
V ('lL'! .. ' .t.~JLP 'J 
K,j~ 
Robe.'lt F.utd;;)!; 
HO~mruVl Schoot 
NeLO Y o'lh C otony 
PLEASE RETURN AS SOON AS POSSIBLE TO: 
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P~e. is.u.t -i..n :the. is o-U.owing q~ona..Vte. bru,e.d on. yoWl. e.x.pVt,.{.enc.c. -Ul :the 
HUtt~e. c.~oom. 
SCHOOL DATA 
NCIIl1fZ. ois Schoo.t ________________________ _ 
NwnbIVL ois S:tu.deJt.U.'--__ _ 
Age. a.t wheJt .te.a.v-i..ng -6choo.t"'-__ _ 
Se.c.t o~  (cVr.cl.e. on.e.) ~ L eJvuz.e.eu;t 
TEACHER DATA 
No. o~ YfI.IVIA -teach-i.Jtg, ____ No. o~ YfI.IVIA Hu.t.teM.A;e. -teach-i..ng ___ _ 
CURRICULUM DATA 
In. yoWl. oo-uuon., on. a.VCVUl.ge., -6tudeJt.U. who c.om~ -6choo.t (.i.e.. 1 5 Yfl-.~. ) Cl/I.e. a.b.te. 
-to do -6choo.t w~ ().!L 6 un.c.tA..on. a.t uita..t 9-'lCLde. te.ve..t ~ ().!L each 06 :the. ~ o.u.ow.Ut.g 
~cvr.e.ru,. (~ g'tClde.) 
~c.-6 2 3 4 5 6 7 9 10 11 12 
Read-i..ng cYuJ.il.Jj 2 3 4 5 6 7 9 10 11 12 
Read-i..ng ComP'l~On. 2 3 4 5 6 7 9 10 11 12 
UJlLU..Utg 3 4 5 6 7 9 10 11 12 
Sp~.t.Ut9 3 4 5 6 7 9 10 11 12 
S oci.a..t S:t:u.c:Uc.-6 2 3 4 5 6 7 9 10 11 12 
S~ 3 4 5 6 7 9 10 11 12 
Do YOtL have. a. -teachlVt cUde.? Ye.-6 OIL No (c-Vt,ie. on.e.) 
Re.ru,on. 6 OIL hav-i..ng a. -teachlVt cUde.. (.i.e. e.n.ILo.trneM , -6Pe.cW£ ne.e.d-6. 
0:th<Vt) 
Do YOtL 6e.e..t a. .te.a.cJt<Vt cUde. .i..mP'lOVe.-6 OIL wou.id .i..mP'love. :the. g'llLlie. otLtc.ome. {)l the. 
a.bove. ~ cvr.e.ru,? Ye.-6 ().!L No (~ on.e.) 
Do YOtL 6 e.e..t do-i..ng home.wo'lh wou.id -6~gn.4.i.c.a.rt-tty -unp1tOve. the. 9"ack ou-tc.ome. -Ul t.he. 
MOVe. ~ cvr.e.ru,? Ye.-6 OIL No (~0/1e.) 
In yoWl. op-uuon, wha.t wOtLtd be. one. :th-i..ng tha.t cou.id be. done. tha.t couJ!.d .i..mr.vtOve. 
~ 9-'lCLde. oU-tcome. -i..n :the. CLbove. ~ cvr.e.ru, 601L ~~. (U-6e. 
-6pa.ce. be..tow OIL ba.ch. 06 ~ qtL~ona..Vte.) 
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. JAS .. AK/a\ 1984 REVISED WRIia~ R2 1M ''''~ EDITION • 
ASSESSMENT. SYSTEMS \".~' J 
, WIDE RANGE ACHIEVEMENT TEST. LEVEL 2 
by Sarah Jastak and Gary S. Wilkinson 
Gries. 
Name Sex: M. F Test Results: R,. S'--ndard Perc.n- Equl-ScOt. Scot'. III. 'oI.lenl. 
Date Birth Date 
School 
Referred by Examiner 
Ages 12 yrs. 0 mo. to 75 yrs. 
Age 
Grade 
Spelling. Level 2 
Reading 
Spelling 
Arithmetic 
Use anly standard scares 
far campansans 
cumulative score copyw'Ig SCOfe 4-9 .. , point 
n 
Name ____________________________________________ _ score 10 .. 17 ,.. 2 PiS SCOI'8 all 18 " 3 pi' 
(cumulative scor •. 1 lener - 4. 2 laners .. 5) 
1. _____ ~_ _ .. ____ 16. _____ ._ 31. 
2. .. _______ .. _ 17. ____________________ 32. _ 
3. 18 ..... __________ .. _ .. 33. 
4. 19. ______________ . ___ 34. 
5. __ . ___________ 20. 35. ___ . ____ . ___ _ 
6. _______ 21. 36. _______ ----- --.--
7. . _____ 22. ----------- ------ 37. ___________ -
8. _______ 23. 38. 
9. . ____ 24. 39 . 
10. 25. ---------- -- _._--- 40. 
11. 
----
-
26. 41. 
12. -----~-- 27. 42. _________ .. 
13. 28. 43. 
14. 
--------
29. 44. 
15. ------~ 30. (35) 45. 
li'JASTAK ASSOCIATES, INC. 
\ _ /'5 Ashley Placa. SUIte lA. Wilmington, Delaware 19804·1314. 
46. 
64 
15'1 
WIDE RANGE A~HIEVEMENT TEST • REVISED LEVEL 2 : 
Page 2 
1. Counts 1-5 
6. Reads 17 
• • • 
9 S 
2. Counts 6-15 
7. Reads 41 
Arithmetic, Oral Part 
• • 
£ 
3. Reads 3 
• 
8. Pennies 3-1 
• • • • • • • • 
4. Reads 5 5. Reads 6 
9. Apples 3 + 4 10. Marbles 9-3 
• 
------------------------------------------------------------------------- 10 
2+7= __ _ 43 
+ 6 8-4= __ _ 
$4.95 
x 3 
5) 215 
Write as percent: 
726 
-349 
9)4527 
.42= % 
Subtract: 
10 -l-
7~ 
__ 3_ 
Arithmetic, Written Part 
73 
+ 9 
36 
-15 
4++3= __ 
2t+1t=--
130cm= m 
2 - ___ -ok 
Multiply: 6.2 3 
1 2.7 
94 
-64 
3x4= __ _ 
18+6= __ _ 
t of 18 = 
--
t of30 =--
Add: 61-
1~ 8 
41. 
__ 2_ 
512 
x 3 
229 
5048 
63 
+ 1 381 
809 
x 47 
Find average: 
34,16,45,39,27 
Write as decimal: 
52i% = ---
Ans. ____ _ 
Write as percent: 
t = 0/0 
" 
2. 
32 
________________________________________________________________________ 3. 
2.9) 308.85 
Arid 
Add: Zm 10cm 
1m 30cm 
1m 90cm 
M+2=5 
M= 
2x = 3 
x= __ _ 
6 x 3t= 
15% of 175 = 
Go to Next Page 
_________________________________________________________________________ 44 
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, ~. . '" 
WIDE RANGE ACHIEVEMENT TEST • REVISED LEVEL 2 .' .' .' : 
, ' 
Arithmetic, Written Part Continued Page 3 
Write as common fraction 
in lowest terms: .075 = 
The complement of 
an angle of 30° = ____ _ 
---------------------------------------------------------------------~ 
43 =----- If a = 7, b = 3; t% of 60 =-- Solve: 
.25 + 1-t = --- a2 + 3b = __ 66 sq. ft. = __ sq. yd. 7-(6+8)= __ _ 
2 
---------------------------------------------------------------------52 
Add: 
- x - y - 23 
x - y + 22 
Factor: 
r2 + 25 - 10r 
Ans. ____ _ 
r2 - 5 r - 6 
r + 1 
Ans. ____ _ 
Change to familiar numerals: 
MDCXCI= 
Find interest on $1,200 at 6% 
for 70 days. Ans. ___ _ 
_____________________________________________________________________ 57 
3p - q = 10 
2p-q= 7 
p=---
q=---
J2ax = 6 
x= __ _ 
l=i 17 x 
x= ____ _ 
Find square root: 
)67081 
____________________________________________________________________ 62 
Ans. __ _ Ans. __ _ 
Reduce: 
k2 + k 3k - 3 
~. k2 -1 
Ans. _______ _ 
Find root: 
2X2 - 36x = 162 
Ans. ____ _ 
_____________________________________________________________________ 66 
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WIDE RANGE ACHIEVEMENT TEST • REVISED LEVEL 2 :, 
Page 4 Reading, Level 2 
Tw() I~[(ers in name t2J A B o S E R T H P I U Z Q 
'5 
milk ciry In rree animal himself berween chin splir ,. 
form grunt srrerch rheory conragious grieve roughen aboard 32 
rriumph conremporary escape eliminare rranquilliry conspiracy lB 
Image erhics deny rancid humiliare bibliography unanimous 
" 
predarory alcove scald mosaiC municipal decisive con remprlloliS 52 
dereriorare srraragem benign desolare proruberance prevalence 5. 
regime irascible peculiariry pugilisr enigmaric predilecrion 6' 
coverousness soliloquize longeviry abysmal ingrariaring oligarchy 70 
coercIOn vehemence sepulcher emaciared evanescence centrifugal '6 
subtlery bearify succincr regicidal schism ebullience misogyny .3 
beneficent desuetude egregious heinous inrernecine synecdoche •• 
WRAT·R2 Raw Score to Grade Equivalents JASTAKii: 
ASSESSMENT SYSTEMS '. ' READING 45 50 55 60 RS 1·30 
GE Below 3 
AS 
1-10 
35 
GE Below 3 
ARITHMETIC 
25 30 35 AS 15 
'·14 
GE Below 3 
67 
WIDE RANGE ACHIEVEMENT TEST-REVISED LEVEL 2 
AGE NORMS AGE: 14-0 to 14-11 
RAW SCORE RAW SCORE 
Stand. Percen- Stand. Percen-Score Reading Spelling Arithmetic tile Score Reading Spelling Arithmetic tile 
46 17 13 .03 101 
- - - 53 47 - - - .04 102 57 29 33 55 48 16 1 - .05 103 56 30 
- 56 49 19 - 14 .06 104 
- - - 61 
50 20 2 - .07 105 59 31 34 63 
51 - - 15 .06 106 60 -
- 66 
52 21 3 - .09 107 61 32 
- 66 
53 22 - - .1 106 - - 35 70 
54 - 4 16 .2 109 62 33 
- 73 
55 23 - - .3 110 63 
- - 75 
56 24 5 - .4 111 - 34 36 77 
57 25 - 17 .5 112 64 
- - 79 
58 - 6 - .6' 113 65 35 - 81 
59 26 - - .7 114 66 - 37 82 
60 
.. 
27 7 18 .Q 115 36 84 - -
61 - - - .9 116 67 - - 86 
62 26 8 - 1 117 66 37 38 87 
63 29 - 19 I- 116 - - - 88 
64 30 9 - 1· 119 69 38 39 90 
65 
-
10 - 1 120 70 
- - 91 
68 31 - 20 1. 121 71 39 - 92 
67 32 11 -
" 
122 
- 40 40 93 
66 - - 21 2· 123 72 - - 94 
69 33 12 - 2.· 124 73 41 
- 95 
:70' ,.: 34 - - 2 125 74 
- 41 95 
71 35 13 22 3 126 - 42 - 96 
72 - - - 3 127 75 - - 96 
73 36 14 - 4 128 76 43 42 97 
74 37 - 2;3 4 .. 129 - - - 97 
,75 38 15 - 5. 130 77 44 - 96 
76 - - - 5 131 76 - 43 98 
77 39 16 24 6 .. 132 79 45 
- 98 
78 40 - - 7 133 - - - 99 
79 
.. 
- 17 - 8:, 134 80 46 44 99 
80 41 - 25 9 •. 135 61 - - 99 
81 42 16 - 10. 136 - 47 45 99 
82 43 - - 12 137 82 - - 99 
63 
-
19 26 13 136 83 48 - 99 
84 44 20 - 14 
, . 
139 84 49 46 99.1 
85 45 - 27 16 140 - - - 99.2 
88 
-
21. 
- 1Ii 141 85 50 - 99.3 
87 46 - - 19 142 86 - 47 99.4 
88 47 22 28 21 143 
- 51 - 99.5 
89 48 
- -
23 144 87 
- - 99.6 
90 - 23 - 25 145 88 - 48 99.7 
111 49 - 29 27 146 89 - - 99.6 
92 50 24 - 30 147 - - - 99.9 
93 
- - - 32 148 - - 49 9991 
g.4 51 25 30 34: 149 - - - 99,92 )5' '62 : - - 37. 150 - - 50 99,93 
lit! ;63 26 - 39 . 151 - - - 99.94 
117 
- -
31 42 152 
- - - 99,95 
118 '64 27 
- 45· 153 - - 51 99,96 
119 55 
- - 47 154 - - - 99,97 
'100' 58 26 32 50 155 - - - 99.96 
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December 20, 1993 
Dear~~.-:::=....-kJ-==~~_ 
(GERMAN TEACHERP . 
I am presently completing a study to find better ways of instruction and providing 
learning materials which would make education on colony schools more effective 
in the County of Lethbridge No. 26. I wish to use achievement test data from 
Hutterite Schools to help me in this study. To make this study important, I need 
your permission to use this information with the understanding that student 
names and the name of the school in which they are attending will not be used nor 
appear on the written test. Only the raw scores will be used 
Find attached a letter from Mr. John Bolton giving me permission to conduct such 
testing. I want you to understand that my only pW"pose in this study is to find 
better ways for English teachers to teach on Hutterite colonies and for yoW" 
children to learn in the best way possible. I am asking you to allow yoW" students 
to participate in this research by signing the release below and returning this 
letter to yoW" English teacher. If you have any questions about the contents of 
this letter please feel free to contact myself, Bob Findlay 327-6227, Dr. D. 
Townsend 329-2731, or Dr. R. Runte 329-2454. Thanks for your help. 
YoW"s truly 
I give permission fo~ Mr. R. Findlay to use achievement test data from students 
on our colony to help improve the education for oW" children. I understand that 
student names or the name of our school will not be used. 
70 
December 20, 1993 
Dear ilve. W<i\", -t-~ 
(GERMAN TEACHER) 
I am presently completing a study to find better ways of instruction and providing 
learning materials which would make education on colony schools more effective 
in the County of Lethbridge No. 26. I wish to use achievement test data from 
Hutterite Schools to help me in this study. To make this study important, I need 
your permission to use this information with the understanding that student 
names and the name of the school in which they are attending will not be used nor 
appear on the written test. Only the raw scores will be used 
Find attached a letter from Mr. John Bolton giving me permission to conduct such 
testing. I want you to understand that my only purpose in this study is to find 
beiter ways for English teachers to teach on Hutterite colonies and for your 
children to learn in the best way possible. I am asking you to allow your students 
to participate in this research by signing the release below and returning this 
letter to your English teacher. If you have any questions about the contents of 
this letter please feel free to contact myself, Bob Findlay 327-6227, Dr. D. 
Townsend 329-2731, or Dr. R. Runte 329-2454. Thanks for your help. 
Yours truly 
-P.~~ 
I give permission fo~ Mr. R. Findlay to use achievement test data from students 
on our colony to help improve the education for our children. I understand that 
student names or the name of our school will not be used. 
i7aUf (:t:MLu~--
(German Teacher & rJime of Colony) 
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December 20, 1993 
Dear--l-~~~~~0.L-f"'rJ.~_­
~RMAN TEACHER) 
I am presently completing a study to find better ways of instruction and providing 
learning materials which would make education on colony schools more eilective 
in the County of Lethbridge No. 26. I wish to use achievement test data from 
Hutterite Schools to help me in this study. To make this study important, I need 
your permission to use this information with the understanding that student 
names and the name of the school in which they are attending will not be used nor 
appear on the written test. Only the raw scores will be used 
Find attached a letter from Mr. John Bolton giving me permission to conduct such 
testing. I want you to understand that my only purpose in this study is to find 
better ways for English teachers to teach on Hutterite colonies and for your 
children to learn in the best way possible. I am asking you to allow your students 
to participate in this research by signing the release below and returning this 
letter to your English teacher. If you have any questions about the contents of 
this letter please feel free to contact myself, Bob Findlay 327·6227, Dr. D. 
Townsend 329·2731, or Dr. R. Runte 329·2454. Thanks for your help. 
Yours truly 
I give pemlission fo~ Mr. R. Findlay to use achievement test data from students 
on our colony to help improve the education for our children. I understand that 
student names or the name of our school will not be used. 
Ci±a1<<k ~~J.dL __ _ 
(Germ a: TeadlEll ~ Name of Colony) 
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December 20, 1993 
De~-r~T~~RM==AN~M+~q~:=C-H~'E-m-------
I am presently completing a study to find better ways of instruction and providing 
learning materials which would make education on colony schools more effective 
in the County of Lethbridge No. 26. I wish to use achievement test data from 
Hutterite Schools to help me in this study. To make this study important, I need 
your permission to use this information with the understanding that student 
names and the name of the school in which they are attending will not be used nor 
appear on the written test. Only the raw scores will be used. 
Find attached a letter from Mr. John Bolton giving me permission to conduct such 
testing. I want you to understand that my only purpose in this study is to find 
better ways for English teachers to teach on Hutterite colonies and for yow' 
children to learn in the best way possible. I am asking you to allow your students 
to participate in this research by signing the release below and returning this 
letter to your English teacher. If you have any questions about the contents of 
this letter please feel free to contact myself, Bob Findlay 327-6227, Dr. D. 
Townsend 329-2731, or Dr. R. Runte 329-2454. Thanks for your help. 
Yours truly 
ij< j-~(J 
I give permission for Mr. R. Findlay to use achievement test data from students 
on our colony to help improve the education for our children. I understand thut 
student names or the name of our school will not be used. 
do 11 n a Ho fe (_ /VE}I t~f( /( eol. 
(Gemlan Teacher & Name of Colony) 
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December 20, 1993 
Dear @<-4... IJs£.L. 
(G RMAN TEACHER) 
I am presently completing a study to tind better ways of instruction and providing 
learning materials which would make education on colony schools more effective 
in the County of Lethbridge No. 26. I wish to use achievement test data from 
Hutterite Schools to help me in this study. To make this study important, I need 
your permission to use this infonnation with the understanding that student 
names and ilie name of the school in which they are attending will not be used nor 
appear on the written test. Only the raw scores will be used. 
Find attached a letter from Mr. John Bolton giving me permission to conduct such 
testing. I want you to understand that my only purpose in this study is to find 
better ways for English teachers to teach on Hutterite colonies and for your 
children to learn in the best way possible. I am asking you to allow your students 
to participate in this research by signing the release below and returning this 
letter to your English teacher. If you have any questions about the contents of 
this letter please feel free to contact myself, Bob Findlay 327-6227, Dr. D. 
Townsend 329-2731, or Dr. R. Runte 329-2454. Thanks for your help. 
Yours truly 
. f?Jr~~ 
I give pennission for Mr. R. Findlay to use achievement test data from students 
on our colony to help improve the education for our children. I understand that 
student names or the name of our school will not be used. 
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December 20, 1993 
Dear cJJ& >. ~cl~ 
(GERMAN TEACHER) 
I am presently completing a study to tind better ways of instruction and providing 
learning materials which would make education on colony schools more effective 
in the County of Lethbridge No. 26. I wish to use achievement test data from 
Hutterite Schools to help me in this study. To make this study important, I need 
your permission to use this information with the understanding that student 
names and the name of the school in which they are attending will not be used nor 
appear on the written test. Only the raw scores will be used. 
Find attached a letter from Mr. John Bolton giving me permission to conduct such 
testing. I want you to understand that my only purpose in this study is to fiud 
better ways for English teachers to teach on Hutterite colonies and for your 
children to learn in the best way possible. I am asking you to allow your students 
to participate in this research by signing the release below and returning this 
letter to your English teacher. If you have any questions about the contents of 
this letter please feel free to contact myself, Bob Findlay 327-6227, Dr. D. 
Townsend 329-2731, or Dr. R. Runte 329·2454. Thanks for your help. 
Yours truly 
I g;ve p.m,",,;on for Mr. R. FIDdI~t:::::~ ~'t dnt. from ,tuden" 
on our colonY to help improve the education for our children. I understand that 
student names or the name of our school will not be used 
C?~ ~tU:~_~ 
(German Teacher & Name of Colony) 
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December 20, 1993 
Dear JL G~ 
(GERMAN ~~I~R) 
I am presently completing a study to find better ways of instruction and providing 
learning materials which would make education on colony schools more effective 
in the County of Lethbridge No. 26. I wish to use achievement test data from 
Hutterite Schools to help me in this study. To make this study important, I need 
your pennission to use this information with the understanding that student 
names and the name of the school in which they are attending will not be used nor 
appear on the written test. Only the raw scores will be used. 
Find attached a letter from Mr. John Bolton giving me permission to conduct such 
testing. I want you to understand that my only purpose in this study is to find 
better ways for English teachers to teach on Hut.terite colonies and for your 
children to learn in the best way possible. I am asking you to allow your students 
to participate in this research by signing the release below and returning this 
letter to your English teacher. If you have any questions about the contents of 
this letter please feel free to contact myself, Bob Findlay 327-6227, Dr. D. 
Townsend 329-2731, or Dr. R. Runte 329-2454. Thanks for your help. 
Yours truly 
I give pennission fo~ Mr. R. Findlay to use achievement test data from studenls 
on our colony to help improve the education for our children. I understand thut 
student names or the name of our school will not be used. 
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January 6, 189:1 
Dear Parents: 
I am presently completing a study on educational achievement for grade nine 
students in the County of Lethbridge No. 26 and have been granted to test 
within the County by Mr. John Bolton. Superintendent of Schools. I am asking 
pennission to conduct a basic skills achievement test to your son or daughter 
who will be part of a reference group in the study. Student names and the 
name of the school will not be used or appear on the test. Only the raw data 
will be used. If you have Hny questions about t.he purpose of the testing, please 
leel free to phone. Robert Findlay (327 -6227), Mark Swanson. principal of 
Coalhurst High School (381-4818). or Dr. R. Runte (329-2426). 
Please fill in the bottom portion of this form if you do not wish your son or 
daughter to participate in the study and return the form to the homeroom 
teacher. Thanks for helping in carrying out this research. 
Yours truly 
Robert Findlay 
-_ .. _---------------------------- .. ---------------_ .. -----_ .. --------------- .. --
-- ------- --- -------- -- - .. ---- -_ .. -- ---
I uo not wish _________________ to participate in 
writing a basic achievement test. 
(Parent. Signat.ure) 
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(403) 328-5525 (FAX) 328-5602 
C90unty of ctethbridge CJ;[o. 26 
005 .• 'H AVENUE SOUTH 
Lethbridge, Jilberta 
T I J .. E" 
October 14, 1993 
To Whom It May Concern: 
Re: Research project Conducted by Robert Findlay 
Please be advised that approval is granted for Robert Findlay to conduct a research study 
using Grade 9 students in County of Lethbridge Hutterian colony schools and regular 
schools_ Permission is also granted for Mr- Findlay to access raw data from achievement 
exam results and use that data in completing requirements for his M.Ed. at the University 
of Lethbridge. _ 
We are interested in Mr. Findlay's research, as development of acceptable and worthwhile 
ways to assess basic skills will lead to improved teaching practice in our Hutterite colony 
schools. 
Yours truly, 
Joi)lLBOlton 
Saperintendent of Schools 
macs 
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APPENDIXD 
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PAGE 1 of 2 
BACKGROUND 
People from a variety of cultures have worked together to 
develop our province and our country. Our future as well 
will be built by young Albertans who come from a wide 
range of cultural and ethnic backgrounds. 
These young Albertans, newly arrived in Canada and 
children of Alberta residents who are not fluent in En~tiSh~ 
shall be rovldeaw h r ' . edlo alii 
so that they may participate 
fully in our education system and become productive and 
contributing members of Albertan and Canadian SOCiety. 
When providing English as a Second Language (ESL) 
programs, school boards should recognize that an.ESL 
program is transnional in nat I Ire Its function is to facilitate 
the integration of the student into the regular school 
program at the earliest possible opportunity. 
POLICY 
td tacil~ate 'the Inb3grciliot1 otthe slu'd~hllnlo the 
tegulat school ~rogi'arri at the earliest possible op-
portunity,Alberta EdLlcationwill assist school boards 
. In providing English as a second language programs 
10 Alberta sludents who were born In Canada but 
who are hot fluent In English. and to those who have 
tecenlly arrived In Canada and whose firsllahguage 
Is not English. '. . 
DEFINITIONS 
In this policy, 
"Act· means the School Act; and 
2 "students who may reQuire an ESL program- means 
thosestlldents whose first language is not English 
and whose knowledge of English is inslltfjcient to 
permn them to succeed in school and socjety 
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DOCUMENT NUMBER: 02-03-03 
LEGISLATION 
School Act 
4 Every student is entitled to receive school instruction 
in English. 
PROCEDURES 
In addition to the "Common Procedures· listed in the 
Introductiontothis Po'licy Manual. please note the following: 
Boards shall develop, keep current, and imolement 
wrjt1en policy and procedllres consistent wUh provincial 
policy and pmced"res laC' 
(a) curriculum and instruction' and 
(b) receiving asseSSing placing monnoring and 
evaluating ESL students. 
2 Boards are responsible for making available 
appropriate English language instruction to meet the 
needs of alltheir resident students. This responsibility 
entails: 
(a) the identification and linguistic assessment of 
sh'dents who require ESL: and 
(b) the provision of special assistance including 
(i) the deyelopment implementation and as-
sessment of appropriate instructional pro-
grams and curricular guidelines for grades 1 
to 12 in which attention is given to the linguis-
tic cultural and academic needs 01 Sludems, 
(ii) courses or parts of courses and instructional 
materials as prescribed, authorized or ap-
proved by the Minister under section 25(1 )(a) 
and (l)(b) of the Act, and 
(iii) priority being placed on assistance that en-
courages the rapid imegration of students 
into the school and community environment. 
3 Alberta Education may provide funding for ESL 
programs subject to the terms and conditions described 
in the School Grants Manual. 
